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The Carol Martin Gatton Academy of Mathematics and Science in Kentucky
by Julia L. Roberts

Looking back five years, the Carol Martin Gattoradlemy of Mathematics and Science in
Kentucky was opening its doors in a newly renovagsitlence hall to its first 120 students. Ten year
before the Gatton Academy'’s start, the residestibol for high school juniors and seniors wasdaa i
being advanced in hopes of garnering support. pieize will describe the opening of the schaol in
August, 2007, to the spring of 2012 when the Gaftoademy was named the number one-public high
school in the country biewsweek Magazir‘emd selected as one of top three high schoolsénce in

the Intel Schools of Distinction competition (thedl awards will be made in September).

The goal of the Gatton Academy is to enable Kentsakxceptional young scientists and
mathematicians to learn in an environment thatrsféeivanced educational opportunities, preparing
them for leadership roles in the Commonwealth afitieky. It is a school for young people who are
interested in careers in science, technology, eeging, and mathematics (STEM). Since itis a
statewide schoal, it is important that studentsedmm throughout the Commonwealth of Kentucky.
With the class of 2014 included, 107 of Kentucky20 counties have had at least one student attend
the Gatton Academy.

There are two models for the state residential sishone is a free-standing school with its owf
campus and one is a school on a univeréity canipnesGatton Acédemy is located on the campus of
Western Kentucky University. All teachers are @nsity faculty, and all classes are university £bas
This model was first used at the Texas Academy atfilédmatics and Science (TAMS), and planners
collaborated with the director of TAMS throughoki¢ tplanning process. The model has the advantade ,
.of streamlining the staffing and services, asltgcacademic and recreational facilities, food/gms,
and many engaging opportunities are in place amibtioeed to be planned and supported by the

budget of the state residential school.

The state budget provides funding for studentsidmj room, and board, as well as the staff fo
the school. Students and their families are respnfor books, incidentals, and travel back tarthe
homes for one weekend each moqth when the dormii(mp_sed. Many of the close_d weekends
coincide with university holidays. Students canfgetncial assistance for books if that expense is

difficult for the family. ok .d :
ontinued next page




The Carol Martin Gatton Academy of Mathematics and Science in Kentucky (cont. from page 1)

Gatton Academy students remain enrolled in the haecheol district with dual enrollment at the Acaj-
emy. The Gatton Academy is planned to be an exderafiacademic opportunity for young people thraugh
the state, providing all districts with a:way t@yide appropriately challenging learning experiesrimatheir
most advanced students. Academy students takeatieeassessments, and their scores go back tealbdea
with scores at their home high schools. The Gaftedemy and the home school share student honotis. B
assessment results and honors are important tohih@ie schools, and schools are more likely to eroe
students to apply for the Gatton Academy when Hreynot “losing” their top score(s) and potentiathpres-

sive honors.

Students attend university classes, and they gtadiian the Gatton. Academy with a.minimum of 6§
college hours and a high school diploma. Most efrtblasses are ones in which there are traditioniadersity

students and Gatton Academy students. The onlyrtolasses are for computational problem solvingparse

designed for Academy students, and in mathemditgzsguse many Academy students take the same mathEma

ics classes in a sequence, although they havepfratanity to test into any level of mathematiosytiare ready
to take. The curriculum includes three to four mathtics courses; one course in biology, chemisayputer
science, and physics; a second-level course irobtiee core science disciplines; and two coursesT&M
electives. Students must meet all requirementa fagh school diploma although they do so witheg# clas-
ses.

An asset for Gatton Academy students is the oppitytto engage in research. Ninety-one percent ¢f
the 2012 graduating class participated in reseducing their time at the Academy. A research fainéld at the
beginning of each academic year, and professoravaitable to talk about their research intereStsdents fing
a match between their interests in mathematicsaietice and the faculty who become their reseassitors.
Students have presented their research at univestate, regional, and national conferences irouardisci-
plines in mathematics and science, and others alvished their work in a variety of journals. Reas#h is not

a requirement, yet most Gatton Academy studentsesearch as an opportunity, and embrace engagimy i

D

search. Research is encouraged during the summveedrethe two years at the Academy. Those summer 1
search opportunities can be in the student’s homety anywhere the student finds an interhshipesearch

experience that matches his/her STEM interests.

Another opportunity open to Gatton Academy studenéschance to experience travel and learningi

n
other countries. The winter term offers travel Buaopean country or a research experience ingihdarest of
Costa Rica. Summer travel includes coursework fesjBritish’literature while staying on an estatd=ng-

land. Other opportunities include travel to Chinghwhe Chinese Flagship Program or.the Confuaisstute.

Continued next page 2




The Carol Martin Gatton Academy of Mathematics and Science in Kentucky (cont. from page 2)

The Gatton Academy describes itself as an atypigdl school. Students participate in clubs
that they may have had at their local high schdmisthose clubs exist only if the students want
them and if a staff or faculty member will be tip@ssor. Many students are also involved in
campus activities that are part of the universiyezience. They may participate in musical groups
and ensembles such as the band, orchestra, orscAdrely may audition for plays. They cannot play
varsity sports or join fraternities or sororitidiey have their own winter dance and prom and may

go back to their high school to dance at their sEh@rom as well.

The living environment within Schneider Hall (therdhitory) was planned to be inviting to
the students and to be secure. There are commanei#sg within each wing on each floor on the
boys’ side and also on the girls’ side of the huilg but also there are places for boys and girls t
socialize in common areas on three levels of teeleace hall. The community established by the
Academy students is one in which there is greatacaderie. There is always someone who is
willing to discuss a variety of issues and alwaysisone to help a fellow student with questions
about an assignment or a project. A residentiattasg (RA) lives on each wing of Schneider Hall,
and each is a college graduate. The assistantaliiaccharge of residential living has an aparttmen
in the building. A curfew brings Academy studemtsghie building by 10:30 p.m. on weekdays and

midnight on the weekends.

Staff members at the Gatton Academy guide the aciaddevelopment of the students and
provide social-emotional support for these studesfits are younger than the average college
student. The Gatton Academy students certainly bapertunities that are atypical for many high

school students as they live and learn togeth8chmeider Hall.

Looking forward five more years, it will be excitjino see what the current Gatton Academy
students and graduates are doing: where are thdyiisy and what they are pursuing academically
and professionally. The sky is the limit for thgeeing people who have participated in this unique

high school experience.

Dr. Julia Link Roberts is Mahurin Professor of t8d Studies, Western Kentucky University and
Executive Director of The Center for Gifted Studiad the Carol Martin Gatton Academy for

Mathematics and Science in Kentucky.




From the President

| have now retired from Ball State and am a newdesg of Gainesville, Florida! | am still sur-
rounded by boxes but was able to find the commgddrcould write this letter! | will have to
admit I was a bit anxious until | had internet & fé@ays ago. | am thoroughly enjoying the heat

and all the beautiful bright, bold flowers.

It is hard to believe summer is over and the sthsthool has come and gone! The TAG boarg
held the Fall Conference in Waco, Texas, on Septemland 8. We were so excited about go-
ing back to such a great venue and seeing all ofr@nds from last year. Susan Johnsen and

her committee worked hard to get everything in @lac

It is not too early to plan to attend the CEC 2Q@ivention & Expo to be held April 3to 6 in
San Antonio, Texas. Please mark your calendarsedingbur supervisors how important it is
for you to attend! Registration opens in Octob@&d.2 TAG had many great proposals submiti
ted for the conference in this year. Vice Predideia Roberts will be making final place-
ments shortly, and you will be notified by CEC otaptances sometime in early September.
Watch for information about registration and lodgas well as the topic for our very popular
TAG Symposium. You don’t want to miss this convent We will provide more information

in the next newsletter.

As always, The TAG board invites those of you wimiaterested in getting more involved
with TAG to let us know your area of interest. dtinue to look for energetic members whd

want to add their expertise to any of our commgtee

Cheryll Adams, President




Save the Date for the 2013 CEC Convention & Expo!

Join us in San Antonio for the CEC 2013 Conven&daxpo — the largest professional
development event dedicated to special and giftiedaion. There, educators from around th
world will discuss the most pressing issues in gpend gifted education and share
information in areas such as common core statelatds; administration and supervision;
autism spectrum disorders; emotional and behavwsarders and supports; instructional

strategies for math, reading, and science; poleghnology; and response to intervention.

CEC-TAG on Facebook!!

Be sure to check out and "Like" CEC-TAG's new Faodipage. It will include
TAG updates/announcements, links to interestinglasiresources and will also
serve as a space to communicate/share ideas Waw fEAG members! Search
for CEC-TAG -The Association for the Gifted or thisk:
http://www.facebook.com/pages/CEC-TAG-The-Assooiatior-
Gifted/345144215516610
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Double Systems
By Claire Hughes

When | was in graduate school, one of my fellowtdad students in special education told me that
she “didn’t believe in gifted education- why shooldy some kids get their abilities maximized?” |
was stunned, and needless to say, we’re not dligsel§ nowadays. It was a comment that rankled
and one that | still puzzle over. How could a spleeducator, one who understood the importance g
individual differences, deny that ALL children netbeir educational needs met, especially those

who need different curriculum, different instructj@and advanced teacher training in order to grow?

| have come to realize over the intervening yeass tissimilar and yet how similar the two fields of
special education and gifted education are. Qfteriwo areas can co-exist with each other, but in
the cases of twice-exceptional children, it becooréal that the practitioners in the two fields-

derstand and collaborate with each other.

In some states - 11 at last count (NAGC, 2009jtedieducation is administratively housed under
special education at the state level. Howevergtheno corresponding legal connection. Gifted ed
ucation was not included in the initial federal Rubaw 94-142 in 1976 that mandated and defined
special education in public schools as we knowdgay. The law, now renamed Individuals with
Disabilities Education Act (IDEA) requires two aspefor special education services: 1) An identi-
fied disability from a specified list of possibiés, and 2) a demonstrated educational need. nbto
know all of the reasons why gifted was not includethe law, but the fact remains that as a result,

gifted education is not required by federal law aad been left up to individual states to mandate.

The IDEA law provides broad definitions of diffetatisabilities, such as Learning Disabilities (LD),
and Emotional and Behavioral Disabilities (EBD)t the specifics of what scores, what require-

ments, what tests, etc. to be used for identificeéind service was left up to individual stateddo

—




Double Lines (cont. from page 6)

termine. One of the “jokes” that | share in myctear preparation program is “Do you know the easiey
to ‘cure’ a learning disability? Move.” Such jaKe” reflects the challenges of identification tthaunt
many of the various labels. While it is clear tintifying a child as “gifted” can vary widelydm district
to district, identifying a child as having a leargidisability or an emotional and behavioral disoriuctu-

ates widely as well. Vagueness of definition isisolated to gifted education.

Even the language used to describe children is dfiféerent. “Person-first language” is a sigréfit issue
in special education. Children are described asifty” a disability, rather than letting the didapidefine
who they are. A child with a learning disabilisymuch more than just their disability; they argdren
first. However, there are some exceptions. Tl demmunity has stated that to remove a child firasror
her deafness is to remove them from a central aspéleeir culture and identity. Similar argumenrdge
throughout the “neurotypical” community of autistdowever, in gifted education, there is little to dis-
cussion of language issues. The national assoeginclude the National Association for Gifted IGren
(NAGC), and The Association for the Gifted (TAGtb of whom link giftedness directly to the natofe
the child.

Although legality and language are significant arebdifference between the two fields, there dheiodif-
ferences, particularly in the goals for studenitsthe IEP process, weaknesses are identifiedstategies
determined that will help a child to reach age-l@spectations. Strengths are mentioned, but aslsnean
to help support the areas of challenge. The igdalbring the child with a disability closer tgeaor grade
peers in terms of behavior and performance sadiffatences can be reduced. The inclusion moveimnas
its roots in this belief: understanding that cteldlearn not only from adults, but also from pmedels, ang

that differences can be ameliorated by understgratil peer involvement.

However, in gifted education, the goal is to mdie= ¢hild MORE different than their age peers, resl
Strategies like acceleration and enrichment argyded to help a child go beyond his or her cur@ate,
and to go deeper and broader. There has beeffosintefsupport gifted students’ social and emadion
needs by placing them with similar ability studeststhat they can model critical and creative aédifor
each other, an educational practice antitheticeiednclusion movement. Inclusion is asking gifstudents
to grow away from and be more different than tpeiers while asking students with disabilities tovgto-

wards and be more like their peers. This is aaddiff juggling act, needless to say.

However, despite their differences in history, ldggses, and goals, gifted education and specisiatin
share three key similarities: a concern for divgrand differences, a focus on differentiation, ancemphay

sis on assessment issues (Hughes & Murawski, 2011).




Double Lines (cont. from page 7)

Both fields have a significant appreciation foriindual differences and diversity issues, and both
fields recognize that culture and language impatttila’s development of abilities. There is a dani
emphasis to educate the broader educational arml sommunities about respect for differences that

goes beyond tolerance and moves towards a celaiEtthe unique aspects of humanity.

Differentiation is the very heart of both gifteddaspecial education. Certainly both fields
acknowledge that the standard curriculum is inggpate for some children and that teachers need apl-
ditional training about how to make changes in oesp to student characteristics and needs. As |O:E
as schools place students of the same age togetierxpect them to progress through the same set pf
skills, there will have to be changes made for sohigelren, and thus, the need for special education
and gifted education. Carol Ann Tomlinson, in seminal differentiation work (2001), noted how a
differentiated classroom provides different meanaoguiring content, different ways to process tinfo

mation and different ways of developing products.

Lastly, assessment issues are a convergence phmn a single expectation is established, there ar
some children who struggle to achieve it, despgriicant growth and progress towards the goal.
Similarly, there are numerous gifted children whakeano growth in academic areas because of thei
heightened level of achievement at the beginnBgth fields are exploring the growth model of edu-
cation that seeks to examine student growth omdimidual basis, as compared to a set standarm- Si
ilarly, both fields have begun exploring the us&esponse to Intervention as a means of identifica
tion to demonstrate the need to examine differeimcksarning responses over time dynamically and

with focused instruction, instead of merely witbree-time static measure.

Gifted education and special education often cetexithin a school or a state department of educa-
tion. However, they are united by their similacds on the learning process of a child. However,

when a twice-exceptional child requires the commaindn and collaboration between the both specidl
education and gifted education, the two fields mumtk together for one child, rather than taking di
ferent approaches and making different assumptbnsit what is best for children. The focus must Qe
on the child’s growth, and in order to do thatsitmportant that gifted educators and special atius

recognize that we’re on the same side. Both giatators and special educators have to work to-
gether, not to “maximize” education for some studebut to provide appropriate growth-based educg-

tional opportunities for all students.
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Join CEC-TAG!!

For 50 years, the Association for the Gifted (TAG), as a Division of the Council for
Exceptional Children (CEC), has been the leading voice for special and gifted edu-
cation. CEC-TAG establishes professional standards for teacher preparation for the
field, develops initiatives to improve gifted education practice, and ensures that the
needs of children and youth with exceptionalities are met in educational legislation.
Become a member of a team of professionals devoted to improving educational op-
portunities for individuals from all diverse groups with gifts, talents, and/or high po-
tential.

Member benefits:

Four issues of the Journal for the Education of the Gifted per year (includes
online access to current and past issues)

Six issues of Teaching Exceptional Children

Four issues of Exceptional Children

Quarterly newsletters from CEC and from CEC-TAG

A discounted member rate for all meetings of CEC and TAG
30% discount on all CEC products

20% discount on Prufrock Press products

Peer-to-peer support

For more information on how to join, visit TAG's We b site (http://
www.cectag.org), or complete and return the members  hip application at the
back of the newsletter.
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A Preschooler's Advice

Empowering Gifted Potential in Young Learners: Diss onance
By Charissa M. Owens

“Save me!” and “I'm gonna sink!” squealed Champ, 4nyear-old son. But, his swim teacher
was persistent and she led him into the pool asahg “Ring Around the Rosie.” While Champ

clinched the strap of her swimsuit, the swim teaetadked in circles with him in the water. She cbun

14

ed to three before dipping him under water. “Ahhhbbn’t do that again,” he screeched at the teachgr

“I can’t swim. | will sink,” he told her and contired his belching cry to get out of the pool.

After several days of the same routine, the screfroseased. Champ began to feel comforta
ble in his ability to anticipate what was next. $tarted telling himself it was not that hard andid
not sink.” By the sixth day of his swimming lessphe was showing off his new abilities of swimming
and going underwater without crying or screamingielp. As we headed home, | asked him what hgd
he learned from swimming and he replied “patience.”

His reply gave me insight into how he handled thallenge of learning to swim. He reminded|
me that he is learning about what he can actuallgral how well he can expect it to be accomplisheq
in a developmentally appropriate way. In the mon@mamp told me he learngdtience | recognized

the second component of Buescher’s framework ofddyo Issues of Giftedness; dissonance.
Dissonance

Buescher’'s work shows that gifted adolescents éxpes dissonance between what their abil

ties can accomplish and what can actually be dbinis.conflict becomes a regular part of their idtgnt
that influences how they approach challenges asgadults (Cross, 2010). For early learners, this
conflict becomes apparent between the ages ob2dothe “Autonomy vs. Shame and Doubt” and

“Initiative vs. Guilt” stages of development. Duogithese stages, toddlers seek ways to assernpérsd

control and independence. For young children witied potential, seeking control and independenc

1%

is heightened by the dissonance between the redldgvelopmental ability and the potential of thei
talents.

A common trait among early learners with giftedgmial is asynchronous development, or th

D

pattern of growth when one or more areas of sttendévelop at a much faster rate than other areas

(Elkind, 1998). For example, the motor abilitiesadfvo year old picking up an official size baskaditb
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Empowering Gifted Potential in Young Learners: Dis  sonance (cont. from page 10)

and aiming for a shot may be difficult to execuded one year old’s physical stature. Yet, whetyear
learners approach tasks, particularly one thalegés an area where they are less advanced gty t
to use their areas of strengths to circumvent thaker areas to accomplish their goal. As earljas t
first few years of their development, early leasn@evelop the desire to master tasks that challenge
them. And by the age of three, many early leamgis gifted potential develop expectations of main
taining high performance in any given area of gjtkems a part of their identity. They have “leart@d
set their standards high and expect to do morettiginabilities might allow” (Buescher, 1985). In

short, young children with potential gifts have bdrthe skill of being a perfectionist.

Maintaining high performance in any given areaatént while experiencing the conflict of
asynchronous development produces contradictorgatapons about the potential of what a gifted

child can accomplish and the reality of what thag actually achieve. As a result, early learnerg ma

become easily frustrated and sensitive to what tla@yand cannot do. This can manifest into numerogs

behaviors such as tantrums, withdrawal, stubbosjraesl defiance. The way a child responds to the
discord of asynchronous development and perfestiomaries based on the child’s age and personali
however, scholars such as Barbra Clark, Tracy CevabMary Ann Swiatek provide suggestions that

parents and educators can practice to help the khitdle the inner conflict of dissonance.
Role of Parents and Professionals

Teachers, parents, and other adults in the lit&sese special children can provide early learn
ers with emerging gifts and talents some opporesithat address perfectionism and asynchronous d
velopment. Young children with promising abilitiesed adults who will make the time to model, prac
tice, and reinforce the effective strategies. higllverman states in her article “How Parents Sap-
port Gifted Children” that parents and educatosusthbe responsive to the child’s interests ant-abi
ties. To do so can be can be laborious and ustegjlyires more energy, resourcefulness, and time.

However, these few strategies are small investntbatsan provide positive returns.

Enabling Acceptance of Emerging Talent in Young Chdren

Raising and teaching young children with potergifis and talents is an area of interest for
many scholars in the field of gifted education.hligh there is little research on supporting treéaso
and emotional needs of preschoolers with giftstatehts, | have found the work of Tracy Cross and
Mary Ann Swiatek on the coping strategies of giféelblescents useful. In a similar fashion, early
learners with gifted potential may have startedettgying these coping strategies or need to have the
strategies taught to them. Therefore, | have pexvia few of the methods | have successfully used in

11
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Empowering Gifted Potential in Young Learners: Dis  sonance (cont. from page 11)

my interactions with young children struggling witte dissonance between asynchronous develop-

ment and perfectionism:

1. Acceptance: In elementary school, many childvéth gifts and talents accept the label of gift
edness; however, as they mature into adolescesydtdgin to reject or camouflage this identity in
order to fit in with their peers. However, childrean learn at a young age that everyone has
strengths and weaknesses at varying degrees dral/grgione is unique in their own right.

2. Parents and educators should model and spdlgifieach early learners with budding gifts to
accept the balance of strengths and weaknesdasnsélves and others. To do this, an adult maly

point out his or her own talents and deficiencidsese areas do not need to be necessarily label¢d

v)

by a professional. By pinpointing the balance cérsgjths and weaknesses, parents and educator
demonstrate how others have a similar balanceafraxdd skills and weaker abilities.

3. Patience and practice: Two methods that areceded with self-concept are working hard to
achieve and focusing on solving the problem Swi&2€K0). Due to the dissonance between thei
development and desire to be perfect, prescholarehi with potential gifts may not understand
that being persistent and focused can lead to nmagte skill. When teaching patience and prac
tice, | have used an apple-shaped cooking timemaralor-coded calendar. | used the timer to
monitor the amount of time the child would indepenttly work on a skill before becoming frus-
trated. Then | would provide guidance and setithertagain for continued independent practice.
This was done only on the colored-corded days@fiteek in order to reduce the likelihood of ob-
sessing on practicing. Once the student mastereddad him demonstrate it to a family member
and/or the class. Through this activity, the claldactualize the process of working hard and
achieving while solving the problem as part of thdéntity.

Interested in receiving feedback from the auth@harissa M. Owens, Ph.D., is a visiting assistanifegsor at
the College of Charleston in South Carolina, spezaig in twice-exceptional abilities in young ctien. She is
also the Director of the Teaching Fellows th&feu may tweet your questions, comments or ideast gine-
schoolers with advanced abilities to @DrCMOwens.
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policy and Advocacy

Turning Crisis into Opportunity: Connecting Gifted Education Advocates with Congress
by Kym Hymes

With the election season in full swing, it's haodttirn on a TV or listen to the radio without
hearing advertisements urging voters to supporptasidential or congressional candidates. Whethe
your find these ads irritating or informationakeetion season presents many opportunities to get th
gifted education message out at a time when elexttethls have turned on their “listening earss’'ray

three-year-old daughter would say!

There are fewer than 70 days until Election Day,dmly 15 days Congress will be in session i
Washington, DC before Novembeéf.6This shortened legislative calendar was creat#idone reason
in mind: to get candidates back to their homeestat connect with constituents.

Our community has had a turbulent couple of yaatké federal policy arena. Last year, fund
ing was eliminated for thenly federal program supporting gifted education —Jdgts Gifted and Tal-
ented Students Education Act. Then, the House &aucCommittee called the Javits program — and

over 40 other education programs — duplicativefféative, and inefficient.

But we've also had some successes. At a time Wwhpartisanship is at a minimum, our com-
munity worked with Democrats and Republicans inHioeise and the Senate to introduce the TALEN]
Act, legislation that would comprehensively addrgsneeds of high ability learners throughout the
Elementary and Secondary Education Act/No Child Bethind. Additionally, last October, a bi-
partisan amendment passed the Senate Education i@eenta ensure that research and development

support best practices in gifted education wasigadi in the Senate’s ESEA reauthorization legistati

Now, at a time when political candidates are rugraster than Usain Bolt in the100m sprint,
our community has an opportunity to explain theamance of gifted education to America’s over 3
million high ability students. Members of Congress now holding town hall meetings, local events,
and one-on-one meetings to find out what's on thedmof constituents. Call their office or vidikeir
website to find out dates and times (CEC’s Legigafiction Center has contact information: http://

www.cec.sped.org/Policy%20and%20Advocacy).

Consider sharing these facts, in addition to youn,ersonal, local story:

13
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Turning Crisis Into Opportunity (cont. from page 13 )

According to 2009 PISA results, theS. ranked 14" in reading, 20" in science, and 28in
math, behind many other industrialized nations

A growing “excellence gap”— the achievement gap at the top levels of acadperformance on

state and NAEP assessments -- between AfAoagrican, Hispanic, or students from low-income

backgrounds and their Caucasian and morengatyad peers that will take decades to close.

- 9.4% of Caucasian students scored at the adddecel on the 8 grade NAEP in 2007, yet

only 1.8% of Hispanic, 1% of African American, ahd% of students eligible for free or re-

duced lunch scored at the advanced lével.

90% of teachers in a national survey reported thathey would like more professional devel
opmentto better educate high-ability students.

Our nation can do better. The TALENT Act (HR 1631851) is federal, bi-partisan legislation

that is pending in the House and Senate to adthiess issues. And at a minimum, we owe |
our students not to eliminate funding for the Ja®itt, as was done in 2011.

As Olympic gold swimmer Ryan Lochte says, it is tiore! Let’s have the gifted education communi

ty seize the advocacy opportunity this electiorseaa It might make listening to all of the adveeti
ments more bearable!

Kim Hymes is CEC’s Director of Policy and Advocaoyl can be reached by email:
kimh@cec.sped.orgr phone: (703) 264-9441.
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Society Member Activation Instructions

For your SAGE Journals Online (SJO) Account

The electronic version of thiurnal for the Education of the Gift¢3EG) is available through SAGE
Journals Online (SJO). To activate your accouehse follow the steps below.

Go to the SAGE Journals Online sitdtps://online.sagepub.com/cgi/activate/basic

Where it says “Activate Your Online Subscriptiosriter your Member ID then select The Associd
tion for the Gifted-CEC (TAG-CEC) from the Societyop down menu and click “Submit.”

On the “Instructions” page be sure to check yousg@eal data. Enter a username and password gnd
click submit to confirm activation. Do not clickgllournal Title link until the confirmation
process is complete.

Once complete, return to the electronic Journaldpage and select the Journal cover for access fo
the current issue or click “Current Issue.”

To select an issue from the archive click “All lesli

To search for articles either click “Search thisrjtal” or use the “Advance Journal Search”.

The username and password you create you will iiem weturning to the sitetp://jeq.sagepub.com/
If you forget your username or password go to Bbscribe” tab and look for the link “What to do if
you forget your User Name and/or Password” undeairidying your Subscription to Journal for the Eq
ucation of the GiftedWhich will take you to the following linkttp://online.sagepub.com/cgi/
recnamepwd You will be asked to provide some informatiomabyourself. Upon confirmation of the
information your username and/or password will ivaiged to you.

If you require further assistance, please contaot $ociety’s Member Services Dept. or contact SAG
directly atsocietymember@sagepub.com.
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